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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF COLLINGWOOD AREA SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Collingwood Area School (the School). The Auditor-General has 
appointed me, David Fraser, using the staff and resources of Silks Audit Chartered Accountants Limited, 
to carry out  the audit of the financial statements of the School on pages 3 to 18, that comprise the 
statement of financial position as at 31 December 2025, the statement of comprehensive revenue and 
expense, statement of changes in net assets/equity and statement of cash flows for the year ended 
on that date, and the notes to the financial statements that include accounting policies and other 
explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 
• present fairly, in all material respects: 

  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 
• comply with generally accepted accounting practice in New Zealand in accordance with Public 

Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 
 
 
Our audit was completed on 21 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our audit opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters related 
to going concern and using the going concern basis of accounting, unless the Board intends to close 
or merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report 
that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
• We identify and assess the risks of material misstatement of the financial statements, whether 

due to fraud or error, design and perform audit procedures responsive to those risks, and 
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The 
risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 
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• We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 
• We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
• We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are required 
to draw attention in our auditor’s report to the related disclosures in the financial statements 
or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based on 
the audit evidence obtained up to the date of our auditor’s report. However, future events or 
conditions may cause the School to cease to continue as a going concern. 

 
• We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements and 
the audit report, as well as the Statement of Responsibility, a Statement of Variance, an Evaluation of 
the School’s Students’ Progress and Achievement, a Statement of Compliance with Employment Policy, 
a Statement of KiwiSport funding and a statement of Giving effect to te Tiriti o Waitangi. The Board is 
responsible for the other information that it presents alongside its annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Statement of 
Responsibility, Members of the Board, Statement of Variance, Evaluation of the School’s Students’ 
Progress and Achievement, Statement of Compliance with Employment Policy, Statement of KiwiSport 
funding and a statement of Giving effect to te Tiriti o Waitangi. 
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Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the independence requirements of Professional and Ethical Standard 1 International Code 
of Ethics for Assurance Practitioners (including International Independence Standards) (New Zealand) 
issued by the New Zealand Auditing and Assurance Standards Board. 

Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 

David Fraser 
Silks Audit Chartered Accountants Limited 
On behalf of the Auditor-General 
Whanganui, New Zealand 
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Statement of Variance
2 0 2 5



The 2025 Annual Plan for Collingwood Area School was 
written by the previous Principal prior to his retirement. 
This was followed by a six-month period under an interim 
Acting Principal while the permanent Principal 
appointment process progressed through two rounds. The 
newly appointed Principal, Kate Staniford, commenced in 
July 2025 and worked with the existing Annual Plan to the 
best of her ability for the remainder of the year, while 
simultaneously responding to emerging priorities and the 
realities of the school context . 

Overall, the school made variable progress against the 
actions and targets outlined in the Annual Plan. Some 
areas, particularly those already underway or well 
established—such as values visibility, curriculum 
implementation requirements, and community 
engagement—continued to be enacted. However, there is 
considerable variance across goals due to changes in 
leadership, fresh professional scrutiny of existing systems, 
and the limited specificity and evaluative clarity within the 

original plan. In several instances, actions were broadly 
framed, making progress difficult to measure meaningfully 
or consistently across the year. 

Since July 2025, there has been a deliberate shift toward 
strengthening coherence, alignment, and long-term 
direction. This has included reviewing curriculum, pastoral, 
attendance, and data systems; rebuilding internal 
capability; and engaging staff, students, whānau, and iwi in 
more substantive conversations about what success looks 
like for Collingwood Area School. As a result, a new 
Strategic Plan for 2026–2029 has been developed to 
provide clearer intent, stronger alignment with national 
priorities, and a more robust framework for evaluation and 
improvement . 

Accordingly, the ‘What Next’ sections of this Statement of 
Variance focus less on extending the 2025 Annual Plan 
and more on the future-focused aspirations, priorities, and 
actions articulated within the new Strategic Plan, which 
more accurately reflects the school’s current context and 
direction. 

2025 Overview
C O L L I N G W O O D  A R E A  S C H O O L

Statement of Variance Commentary



Strategic Goal 1
TO  E X P L I C I T LY  E M B E D  O U R  R E N E W E D  V I S I O N  A N D  VA L U E S  TO  E N S U R E  T H E Y  G U I D E  
O U R  D I R E C T I O N  A N D  S C H O O L  C U LT U R E

Annual Target 2025: The renewed vision and values are seen, heard and 
acted on

Target What was planned to be 
achieved?

Evidence at end of year Reason for variance

Ensure our Vision and Values 
are fully integrated and 
consistently reflected in our 
daily practices in the shared 
learning spaces and during 
transitions.

Students transition seamlessly 
before, during, and after school 
to ensure continuous quality 
learning in class.� 
The learning space is maximized 
and accessible to all teachers 
and students.� 
Students and teachers 
understand and adhere to 
established expectations, 
fostering relationships that 
support learning.� 
The teaching block is a functional 
and flexible learning space.

Vision and Values were visible 
across learning spaces and 
referenced in assemblies, hui, 
and staff meetings. Transitions 
before and after school were 
generally calm and well-
managed, and the teaching 
block functioned effectively as a 
shared learning space. Values 
language was increasingly used 
by staff and students, particularly 
in pastoral contexts.

While visibility and shared 
language were achieved, 
integration into consistent 
practice varied across 
classrooms and systems. The 
Annual Plan focused on 
outcomes without clearly defined 
indicators, and leadership 
transition limited the ability to 
embed expectations coherently 
within one year.

Continue to celebrate those who 
demonstrate our values in our 
kura: ● Staff - Weekly 
Whakamana morning tea� 
● Students - Certificates at� 
fortnightly whole school� 
assemblies and Primary Hui.

Values are explicitly and 
consistently celebrated both with 
students and staff to help 
establish and grow relationships 
that foster learning.� 
The mana of these awards is 
upheld.

Weekly Whakamana 
acknowledgements for staff and 
regular student recognition 
through assemblies and hui 
occurred throughout the year. 
These celebrations were well 
received and contributed 
positively to school culture.

Celebration systems were in 
place; however, they operated 
largely as stand-alone practices 
and were not yet systematically 
linked to behaviour, engagement, 
or pastoral frameworks.

The Vision and Values are 
prominently displayed in all 
rooms, serving as a continuous 
touchstone for our school 
culture.

Posters are printed and 
displayed in each room.� 
Staff and students can clearly 
state what our values are and 
what each of them mean.� 
Vision and Values will be 
displayed on our School Website.

Vision and Values were displayed 
in classrooms and shared 
spaces. Staff and students could 
articulate the values and describe 
their meaning as demonstrated in 
a PB4L SET collection. 

Understanding did not yet 
consistently translate into 
observable practice across all 
contexts. Website alignment and 
evaluative measures were not 
prioritised during the transition 
period.



While the school’s Vision and Values 
have been increasingly visible 
across learning spaces and 
celebrations, the next phase focuses 
on moving from visibility to 
consistency and impact. Under the 
Strategic Plan 2026–2029, values 
will be embedded through 
coherent systems rather than stand-
alone initiatives. This includes 
aligning behaviour expectations, 
recognition systems, graduate 
profiles, and pastoral practices to a 
shared kaupapa grounded in 
Manaakitanga, Ako, and 
Kaitiakitanga. Values will be explicitly 
woven into curriculum planning, 
teaching practice, leadership 
expectations, and community 

engagement, ensuring they are lived 
daily rather than referenced 
symbolically. Clear indicators will be 
developed to evaluate how values 
influence learner engagement, 
wellbeing, and achievement. This 
work aligns directly with Strategic 
Goal 2: Enhance Engagement and 

Attendance, ensuring a strong sense 
of belonging and shared 
responsibility across the kura.

What next?

TO  E X P L I C I T LY  E M B E D  O U R  R E N E W E D  V I S I O N  A N D  VA L U E S  TO  E N S U R E  T H E Y  G U I D E  O U R  
D I R E C T I O N  A N D  S C H O O L  C U LT U R E



Strategic Goal 2
M A O R I  E D U C AT I O N  P L A N  T H AT  E N S U R E S  MĀO R I  S T U D E N T S  F I N D  S U C C E S S  A S  MĀO R I .

Annual Target 2025: To collaborate with Manawhenua ki Mohua, kaiako, 
whānau and tamariki to develop a plan for Māori learners in 2025 and 
future years to come. 

Target What was planned to be 
achieved?

Evidence at end of year Reason for variance

Reconvene the leadership 
group (Principal, Kaiako, and 
BOT Rep) to evaluate progress 
to date.

Process established to engage 
with Manawhenua ki Mohua, 
whānau, kaiako and tamariki to 
establish explicit expectations 
regarding teaching and learning 
practices, as well as relationships 
that foster learning.

Initial engagement with 
Manawhenua ki Mohua and 
whānau occurred, and 
groundwork for renewed 
partnership was re-established. 
Staff engaged in PLD connected 
to the Cultural Narrative.

Leadership change required 
rebuilding relationships before 
formal structures could be 
finalised. Timeframes in the 
Annual Plan underestimated the 
complexity of authentic 
partnership.

The leadership group will finalise 
the draft tikanga outline in 
consultation with Manawhenua ki 
Mohua for:�Kai, Waiata, Karakia, 
Mihi, Powhiri, Mihi Whakatau�, 
Haka.

Draft outline of tikanga to present 
to whānau, kaiako and tamariki.

Early discussion and shared 
understanding of tikanga 
elements occurred, supported by 
staff learning and emerging 
Cultural Narrative work.

Draft documentation was not 
completed due to maternity 
leave. However, this time was 
reprioritised to establish relational 
foundations following the shift in 
leadership.

Whānau Hui 1:� 
- Mihi time� 
- Whanaungatanga� 
- Share draft tikanga for 
feedback - What does success 
look like for whānau 

A plan is begun to be established 
to guide the rest of 2025 and 
future years at CAS.� 
Whanau of Maori learners attend 
hui and have the opportunity to 
give feedback and input into the 
plan being created.

Whanau hui was not completed. Whanau hui was not completed.

Develop a plan to upskill kaiako 
in Te Reo Māori and Te Ao Māori.

Staff engage in PLD re our 
Cultural Narrative.� 
Staff will choose an aspect of Te 
Reo Māori/Te Ao Māori to upskill 
in during 2025.

Staff engaged in professional 
learning connected to the 
Cultural Narrative and began 
individual capability development.

PLD occurred inconsistently due 
to competing priorities and lack 
of a structured, school-wide 
progression framework.



Progress toward a Māori Education 
Plan highlighted the need for 
deeper partnership, clearer 
structure, and stronger alignment 
with curriculum and pastoral 
systems. The Strategic Plan reframes 
this work through a Tiriti-honouring, 
whole-school approach that 
embeds mātauranga Māori, te reo 
Māori, and local narratives across 
learning, culture, and decision-
making. Next steps include 
completing and implementing the 
Cultural Narrative in partnership with 
iwi and whānau, strengthening staff 
capability through targeted PLD, and 
ensuring Māori success as Māori is 
visible in planning, assessment, and 
reporting. Rather than a separate 

plan, Māori education will be integral 
to Strategic Goal 1: Strengthen 
Learning and Curriculum, and 
Strategic Goal 2: Enhance 
Engagement and Attendance, 
ensuring partnership, participation, 
and protection are embedded across 
all school systems.

What next?

M A O R I  E D U C AT I O N  P L A N  T H AT  E N S U R E S  MĀO R I  S T U D E N T S  F I N D  S U C C E S S  A S  MĀO R I .



Strategic Goal 3
T H E  L E A R N I N G  C O N T E X T  O F  M O H U A  E N S U R E S  C O N N E C T I O N  A N D  U N D E R S TA N D I N G  O F  
O U R  LO C A L  I W I .

Annual Target 2025: Ākonga continue to develop a deep understanding 
of the significance of the whenua in our local area.

Target What was planned to be 
achieved?

Evidence at end of year Reason for variance

Staff and students will continue 
to investigate the meanings 
behind building and classroom 
names gifted to us by MKM.

The resource Te Marautanga a 
Mohua is being utilised in 
classrooms.� 
Stories from our Cultural 
Narrative are beginning to be 
shared and understood by 
kaiako and tamariki.

Most classrooms actively used Te 
Marautanga ā Mohua and local 
narratives. Students 
demonstrated growing 
awareness of place and meaning 
in these contexts.

Implementation depended on 
individual teacher practice rather 
than shared expectations or 
planning requirements.

Staff and students will begin to 
build their knowledge of the 
carvings on our Waharoa and the 
kowhaiwhai patterns on our 
buildings.

The resource Te Marautanga a 
Mohua is being utilised in 
classrooms.� 
Stories from our Cultural 
Narrative are beginning to be 
shared and understood by 
kaiako and tamariki.

Learning experiences connected 
to carvings and kōwhaiwhai 
occurred in selected classes and 
events.

There was no school-wide 
framework to ensure progression 
or consistency across year levels.

Where possible EOTC activities 
are held in Mohua

EOTC planning and reporting 
procedures are followed.� 
Students are given opportunities 
to explore and connect with our 
local area.

EOTC activities occurred locally 
and procedures were followed. 
Students engaged positively with 
place-based learning.

EOTC planning prioritised 
logistics and safety over explicit 
cultural learning outcomes.



Learning connected to Mohua and 
Manawhenua ki Mohua has 
occurred inconsistently, largely 
dependent on individual 
classrooms or opportunities. The 
Strategic Plan provides a clearer 
framework to ensure local context is 
systematically embedded across all 
phases. Next steps include fully 
integrating Te Marautanga ā Mohua 
and the Cultural Narrative into 
curriculum design, EOTC planning, 
and assessment practices, ensuring 
every learner develops a deep 
understanding of place, identity, and 
belonging. This work will be 
supported by coherent planning 
expectations, shared resources, and 
collaborative professional learning. 

Alignment sits primarily within 
Strategic Goal 1: Strengthen 
Learning and Curriculum, ensuring 
culturally grounded, place-based 
learning is a defining feature of 
Collingwood Area School rather than 
an optional enhancement.

What next?

T H E  L E A R N I N G  C O N T E X T  O F  M O H U A  E N S U R E S  C O N N E C T I O N  A N D  U N D E R S TA N D I N G  O F  
O U R  LO C A L  I W I .



Strategic Goal 4
S U C C E S S F U L LY  I M P L E M E N T  N C E A  C H A N G E S  A N D  B E G I N  TO  I M P L E M E N T  T H E  N Z  
C U R R I C U L U M  R E F R E S H  F O R  B OT H  E N G L I S H  A N D  M AT H S .

Annual Target 2025: Successfully implement NCEA changes and begin to 
implement the NZ Curriculum Refresh for both English and Maths.

Target What was planned to be 
achieved?

Evidence at end of year Reason for variance

Begin to implement and use the 
NZ Curriculum Refresh 
documents from Years 1-8.

Maths resources provided by the 
MOE will be actively used in 
Years 1-8.� 
Structured Literacy programs will 
be evident across Years 1-8.� 
Kaiako planning will reflect the 
phases and content of the NZ 
Curriculum Refresh

Curriculum Refresh documents 
were introduced and used 
strategically. Structured literacy 
and updated maths resources 
were evident across all Y1-8 
classes. MoE support was 
received to develop a coherent 
across-school framework for 
planning and delivery in Maths. 
This is an ongoing development.

Staff confidence and consistency 
varied due to scale of change, 
national reform pressures, and 
leadership transition.

Assessment tools provided by 
the MOE will be decided upon 
and then used by kaiako.

PLD will be completed on the 
assessment tools that have been 
chosen.� 
Kaiako have a strong 
understanding of the data 
provided by each assessment 
tool.� 
Assessment results are shared 
with whanau.

Assessment tools were 
discussed and will be 
implemented as part of the 
MoE's SMART delivery in 2026. 
Data was collected and shared.

Time constraints and competing 
reform demands limited full 
implementation and shared 
understanding. There was no 
reason to change or review 
assessment systems fully when 
we still await the delivery of 
SMART.

Ongoing professional 
development based on the NZ 
Curriculum Refresh for both 
English and Maths.

Kaiako will gain increasing 
confidence in using the new 
curriculum phases in their 
planning.� 
Yearly overviews for both English 
and Maths will be developed and 
followed.

Staff participated in required PLD 
and consultation, particularly at 
Primary level. 

PLD focused on compliance and 
awareness rather than deep 
implementation due to reform 
timelines.

Secondary kaiako take part in the 
consultation on English and Te 
Reo Rangatira (Y7-13) and maths 
and Pāngarau (Y9-13) 
curriculum.

Kaiako will have viewed the 
proposed changes to the NZ 
Curriculum Refresh:� 
● English Years 7-13� 
● Maths Years 9-13� 
And provided feedback if 
deemed necessary.

Consultation participation was 
strong across the secondary 
teaching cohort.

No variance.



Curriculum and assessment 
changes were implemented amidst 
significant national reform and 
leadership transition, with uneven 
confidence and coherence across 
the school. The Strategic Plan 
responds by prioritising clarity, 
consistency, and capability building. 
Next steps include strengthening 
school-wide curriculum frameworks 
aligned to Te Mātaiaho, developing 
coherent learning pathways from 
Years 5–18, and establishing shared 
planning, assessment, and reporting 
systems. Ongoing professional 
learning will focus on curriculum 
design, moderation, and data-
informed teaching practice, ensuring 
changes translate into improved 

learner outcomes. This work aligns 
strongly with Strategic Goal 1: 
Strengthen Learning and Curriculum, 
supported by Strategic Goal 3: Use 
Data and Communication to Drive 
Improvement, ensuring curriculum 
implementation is evaluative, 
transparent, and sustainable.

What next?

S U C C E S S F U L LY  I M P L E M E N T  N C E A  C H A N G E S  A N D  B E G I N  TO  I M P L E M E N T  T H E  N Z  
C U R R I C U L U M  R E F R E S H  F O R  B OT H  E N G L I S H  A N D  M AT H S .



Strategic Goal 5
AT T E N D A N C E :  R E F I N E  S Y S T E M S  A N D  I N T E R V E N T I O N S  TO  I N C R E A S E  S T U D E N T S  
R E G U L A R  AT T E N D A N C E .

Annual Target 2025: Increase the numbers of students who are “regular” 
up to 50%.

Target What was planned to be 
achieved?

Evidence at end of year Reason for variance

Establish and maintain regular  
engagement with Attendance  
Management 

50% of students have regular 
attendance by the end of 2025.� 
A structured process for 
monitoring attendance will be in 
place for staff to follow.� 
The new attendance coding will 
be used consistently.� 
The BOT will have a clear 
understanding of how 
attendance is tracked and is 
tracking at CAS.� 
Attendance information features 
in every Flyer.

Regular engagement with 
attendance systems and 
reporting was established. Term 
4 data shows 62% of students 
attending regularly (above 90%), 
a significant improvement from 
20% in Term 4, 2024. Chronic 
absence reduced to 3%, down 
from 18% in Term 4, 2024. 
Attendance patterns were 
monitored termly and informed 
school-level discussions and 
interventions 
The target was exceeded.

While engagement with systems 
strengthened, the Annual Plan 
focused on engagement rather 
than clearly defined intervention 
thresholds or escalation 
pathways, limiting the speed at 
which individual attendance 
behaviours could be addressed. 
Although the numerical target 
was exceeded, attendance gains 
were uneven across year levels 
and groups. Sustaining 
improvement requires longer-
term, relational approaches and 
targeted support for identified 
cohorts.

Report on attendance at monthly 
BOT meetings.

Attendance data was reported 
regularly to the Board, including 
trend analysis and category 
breakdowns. Comparative term-
on-term data demonstrated 
sustained improvement 
throughout 2025, supporting 
informed governance discussion.

Reporting focused on visibility 
and understanding rather than 
Board-level evaluation of 
intervention effectiveness, which 
will be strengthened in future 
planning cycles.

Report on attendance regularly, 
along with advice and guidance, 
in the Flyer and Staff Meetings.

Attendance information featured 
regularly in school 
communications and staff 
discussions, reinforcing 
consistent messaging that 
attendance matters. Term-level 
data supported transparent 
communication with the 
community.

Messaging raised awareness but 
did not always translate into 
immediate behaviour change for 
all families, highlighting the need 
for more targeted, personalised 
engagement alongside whole-
school communication.



While attendance systems and 
reporting improved, achieving the 
2025 attendance target proved 
unrealistic given national trends, 
local context, and limited system 
maturity. The Strategic Plan reframes 
attendance as a shared 
responsibility linked to wellbeing, 
engagement, and belonging. Next 
steps include establishing clearer 
attendance profiles, strengthening 
early intervention and re-
engagement pathways, and using 
data more effectively to identify 
patterns and respond proactively. 
Attendance targets will align with 
national goals and be supported by 
values-based pastoral care, 
strengthened leadership structures, 

and improved communication with 
whānau. This work is central to 
Strategic Goal 2: Enhance 
Engagement and Attendance, 
recognising that sustainable 
improvement in attendance depends 
on strong relationships, responsive 

systems, and a coherent school 
culture.

What next?

AT T E N D A N C E :  R E F I N E  S Y S T E M S  A N D  I N T E R V E N T I O N S  TO  I N C R E A S E  S T U D E N T S  R E G U L A R  
AT T E N D A N C E .













































 

 
Giving Effect to Te Tiriti o Waitangi 

 
Te Kura o Aorere | Collingwood Area School affirms its ongoing commitment to giving effect to Te Tiriti o 
Waitangi as a foundational document of Aotearoa New Zealand and as integral to the governance, 
leadership, and daily practice of our kura. 
Our approach aligns with our Strategic Plan, which explicitly embeds the principles of partnership, 
participation, and protection across our curriculum, culture, and systems. This commitment is enacted 
through the following key areas: 
Partnership 
We actively build and sustain meaningful relationships with mana whenua and whānau Māori, particularly 
Manawhenua ki Mohua and iwi of Te Tauihu. We engage in ongoing consultation and collaboration to 
ensure that decision-making reflects shared aspirations for our learners and community. 
Participation 
We promote equitable access, engagement, and success for Māori learners across all areas of school 
life. Our curriculum is designed to be culturally grounded and inclusive, ensuring that Māori students can 
participate fully and confidently as Māori. We foster strong pathways for learning, leadership, and 
belonging from Years 1–13. 
Protection 
We protect and promote te reo Māori, mātauranga Māori, and tikanga Māori as taonga. These are visible 
and integrated across teaching and learning programmes, school practices, and the wider culture of the 
kura. Staff are supported through ongoing professional learning to build culturally responsive practice and 
deepen understanding of Te Tiriti. 
This commitment is further demonstrated through: 

● The development and implementation of a localised, culturally grounded curriculum that reflects 
Te Tiriti, local narratives, and community identity 

● The integration of te reo Māori and mātauranga Māori across learning areas 
● The use of data-informed practices to monitor and improve equitable outcomes for Māori learners 
● Strengthened communication and partnerships with whānau, ensuring shared responsibility for 

learner progress and wellbeing 
● The alignment of school values - Manaakitanga, Ako, and Kaitiakitanga - with culturally 

responsive and inclusive practices 
As outlined in our strategic documentation, we are committed to ensuring that Māori identity, language, 
and culture are not only acknowledged but also integral to the success of our kura. 
The Board continues to monitor and review progress through planning, reporting, and internal evaluation 
processes to ensure that this commitment is sustained, meaningful, and results in improved outcomes for 
Māori learners. 

 
Kate Staniford 
Tumuaki | Principal 

 


